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| swear to the Lord/I still can’t see/
Why Democracy means/Everybody but me.
(Langston Hughes)

Overview

While the Civil Rights era is one of mass importance in the context of American history
as a whole, this era is given little attention in the current curriculum of our nation’s
elementary and middle schools. Perhaps it’s eluded to avoid controversy or confusion, or
perhaps it is due to the intricacies of the era. Thus, when students enter sixth grade and
embark on their middle school journey, they bring very little background knowledge of
the subject with them, and therefore, are unable to draw on the prior knowledge necessary
to develop a deep understanding of movement, its implications, and its relevance in their
lives. Furthermore, they are ill equipped to delve into its intricacies with the insight
necessary to performing a historical analysis or making linear connections to the civil and
racial happenings in today’s American society.

In order to combat this phenomenon, educators must create and implement a study of
the Civil Rights era in a manner that provides both historical context and proves
meaningful and relevant for students. They must provide students with a counter-
narrative that includes factual events. Through the exploration of relevant texts, from



both primary and secondary sources, students develop a better sense of the brevity of the
era and its far-reaching implications. Students are encouraged to draw connections
between the current state of education and politics in the United States with historical
events and to create a linear model of these events from 1950s to present day. Texts such
as SNCC Chairman, John Lewis’, speech “Patience is a Dirty and Nasty Word” and
Phillip Hoose’s Claudette Colvin: Twice Toward Justice, provide students with both a
firsthand account of the events of the era as well as a lens into the broader events of the
time. Through the study of these texts, students will learn that the movement didn’t
simply happen overnight—rather, a series of complicated, often strategized events from
lesser known individuals and groups amassed to create a larger, transforming movement.
Additionally, in exploring texts such as President Obama’s Second Inaugural Address
and his Philadelphia address, “Speech on Race,” students are further encouraged to make
correlations between past and current events.

This unit will provide a means for teaching the civil rights movements in a
meaningful way for students, presenting the lesser-known heroes of the movement, as
well as providing context for many of the more popular events of the period. In exploring
relevant themes of race, protest, and social justice in both primary and secondary texts,
students will interact meaningfully with the texts and be prompted to respond to these
externalities as a means of instilling a sense of empowerment in their own lives.
Additionally, students will engage with a variety of texts, both fiction and nonfiction, to
develop a more well-rounded sense of the movement and its complexities, as well as its
relevance in today’s society.

Rationale

Given their lack of background knowledge on the Civil Rights movement,
students are less likely to connect to its important themes, values, and the lessons it
provides on social justice, as well as, the nature of change and continuity in history.
Without going beyond the surface level of the “I Have a Dream” speech and Rosa Parks’
momentous decision to remain at the front of the bus, educators are providing a
disservice to their students. However, in providing a greater context of the Civil Rights
movement and presenting in its relevance to current situations and systems in the United
States, educators are able to better reach students and aid them in forging the connection
of the historical period to their own lives.

While, as aforementioned, there is a vast array of texts useful in exploring the
historical themes of race and education, a few of those examined in this unit include:

“Patience is a Dirty and Nasty Word”, a speech by SNCC Chairman, John Lewis

Although it is lesser known than King’s “I Have a Dream” speech, Lewis’
“Patience is a Dirty and Nasty Word” was delivered on the same day at the March on



Washington. Much of Lewis’ speech was censored before its delivery due to his
controversial comments. Lewis was a veteran of the civil rights movement and his voice
is an integral, through often forgotten, part of the movement.

Claudette Colvin: Twice Toward Justice, by Phillip M. Hoose

In this award-winning biography, Hoose introduces readers to Claudette Colvin, a
fifteen year-old African American girl, who in 1955 refused to give up her seat on the bus
to a white woman in Montgomery, Alabama. Alternating between historical background
information and lengthy passages from the words of Colvin herself, Hoose shines light on
a teen that stood up for her rights at a very tumultuous point in our nation’s history.

“Speech on Race,” a speech by President Barack Obama

Delivered during his Presidential Campaign on March 18, 2008, President
Obama’s “Speech on Race” is considered an enduring example of American political
rhetoric. The speech was delivered at Philadelphia’s Constitution Center and proved a
pivotal moment in the President’s campaign. It provides students with a link between the
civil rights movement of the past and the nation’s current political and racial situation.

“One Today,” a poem by Richard Blanco

In his 2013 inaugural poem for President Obama, Blanco recounts a day in
America—from sunrise to sunset—across diverse settings in our nation’s landscape. The
repetition of the motif of “one” throughout the poem lends to the sense of a united people
who are similar in their vision of hope for the future. With the delivery of this poem,
Blanco became the first openly gay and Latino Inaugural Poet.

“The Black Man Speaks” and “Democracy,” poems by Langston Hughes

Overall, “Everybody But Me” will be differentiated to address multiple learning
levels and learning styles. It will align with district, state, and national education
standards. Through this curriculum unit, students will use a variety of modalities to read,
write, respond to, conduct research, and create works related to the Civil Rights era its
implications on the state of education in present day United States.

Background

| intend to teach this unit in all three of my sixth grade Literacy classes at Wagner Middle
School. My students are divided into three sections—each section is inclusive and is
comprised of Special Education students, Emotional Support students, Gifted Education
students, and Regular Education students. The school itself is a comprehensive,
neighborhood school in the West Oak Lane section of Northwest Philadelphia. Our



school has seven QZAB labs (classrooms with seventeen laptops, a Promethean board
and an LCD projector), and I am lucky to be in a classroom with one of them.

Nearly one hundred percent of the population comes from the immediate vicinity of
the school, which is located at 18" Street and Chelten Avenue. The student body is
comprised of approximately 600 students whose ethnic makeup is 97.1% African
American and >3% Latino or Asian. Over 76% of students qualify for Free Lunch and
36% receive Special Education services.

This unit was written to accommodate all classrooms, regardless of access to
technology or demographic variations. All of the lessons in “Everybody But Me” can be
modified to meet the needs of educators in various circumstances, as long as a copier and
reasonable access to the historical documents are attainable.

Objectives

This unit is intended for use with students in an inclusive sixth grade Literacy and Social
Studies classroom in a middle school setting. Students spend 75-90 minutes daily in
Literacy class, with an additional 45 minutes allotted for Social Studies, and one day per
week reserved for Writing. By the end of the unit, students will be able to:

e Perform a close reading of primary sources (‘“Patience is a Dirty and Nasty Word”
and “Speech on Race”)

e Determine the author’s purpose for writing a text (to persuade, to inform, or to
entertain readers) and analyze how the author achieved this purpose

e Differentiate between fact and opinion in a nonfiction text to determine bias and
the validity of the source

e Compare and contrast historical fiction, nonfiction, and poems with similar topics
and themes

e Write an argumentative essay on the topic of education and race in the United
States and support claims with logical reasoning

e Read and comprehend fiction and literary nonfiction by completing
comprehension questions and related activities (for all selections in the unit)

Beyond the technical level and development of foundational standards, students will
also be encouraged to continue to read and to utilize the growing list of related texts as a
means of exploring the historical implications of race and education on the present
system of education in the United States. In addition to completing class activities
related to each of these standards, students will use the research process and expository
writing skills develop their own opinion and understanding of history and its impact on
present events.



Strategies

Throughout the unit, a variety of strategies will be employed to ensure that students are
analyzing, internalizing, and fully comprehending the material presented in each lesson.
The strategies are used to support all types of learners in the development of their
reading, writing, thinking, and listening skills as they relate in Literacy, Social Studies,
and across the curriculum.

Before, During and After (BDA): BDA strategies will be incorporated in each
lesson. The BDA strategy is a variation of the “I Do, We Do, You Do” model of
classroom instruction. The strategy allows readers to interact with the text on a level that
would not be reached if the teacher merely provided students with answers and
explanations of the text. In the “Before” segment of the lesson, the instructor briefly
introduces new materials and models how to perform activities. In the “During” segment
of the lesson, students interact with the text by creating marginalia and asking questions
of the text. In the “After” segment, students respond to the text in a variety of ways
including analysis of the text in both written response or through the completion of
comprehension questions.

Do Now: The “Do Now” functions tri-fold in my classroom. It occurs as part of
the “Before” segment of the lesson. The “Do Now” is used to grab the students’ attention
at the beginning of class, access prior knowledge about the topic at hand, and prepare
them to consider the day’s objectives and material. Each day, the “Do Now” occurs as
soon as students enter the classroom. Each “Do Now” lasts five minutes and is awarded
five points for completion and participation. Because it happens as soon as students enter
the classroom and is immediately awarded points, it holds students accountable for their
class work and participation from the onset of the class period. The “Do Now” will be
used throughout the unit in all three ways described above.

Text Rendering: Text rendering occurs during the “During” portion of the lesson.
To complete text-rendering tasks, students underline, highlight and create marginalia for
a given text. Text rendering is particularly useful for teaching students to interact with a
text and to practice meta-cognition. In my class, student highlight key phrases and ideas,
underline new vocabulary terms, and circle items that they have a question about. Text
rendering is a skill that must be modeled by the educator in order to have students
practice it effectively.

Choice Boards: Choice Boards are a differentiation tool that give students options
as to which activities they would like to complete during a given class duration. The
boards are set up to include skill sets that the students have learned and are currently
being assessed in. Each board is set up like a Tic-Tac-Toe board from which students
complete three tasks. These three tasks should encompass a variety of learning modalities



and skill sets. Each set of three tasks selected by an individual student must complete a
Tic-Tac-Toe row. (See Appendix B)

Tiered Activity Lists: Tiered activity lists are also useful tools for differentiated
instruction. In brief, tiered activity lists are lists of lesson activities that are tiered in terms
of difficulty level for students who are performing at different achievement levels. They
are designed to allow more advanced students to go further in-depth with a concept, as
well as to ensure that lower level learners are able to assessed on the concepts as well
without lowering the standard of a performance product.

Mentor Texts: Mentor texts are texts that can be used by educators to model a
certain structure or idea. These texts are valuable in aiding students in developing higher-
level sentence structures or in using the writing process to create original pieces. Mentor
texts can also be used by an educator to create templates for student use for various
writing assignments.

Templates: | create templates for use in my classroom to aid students in
developing structure in their writing or to emulate a particularly effective or, when
applicable, a creative text. They are an invaluable differentiation tool for Writer’s
Workshop and can be adapted based on an individual student’s skill level. Oftentimes, I
begin a writing piece with students using a template and then gradually as we move
through the writing process, | take sections of the template away and ask students to
revise to use their own forms inspired by the mentor text.

Close Reading: With the introduction of the Common Core standards, greater
emphasis is being placed on analyzing texts to come to a deeper understanding of the
material. | use close reading assignments in my classroom as a means of accomplishing
this goal. Oftentimes, | create an annotated version of the text with comprehension or
thought questions embedded in the text. These questions encourage students to interact
with the text and to make connections to historical and current events, other texts, and
their own lives. (See Appendix C)

Classroom Activities / Sample Lesson Plans

Sample Lesson #1: “Patience Is a... Virtue?”: A Close Reading of SNCC Chairman,
John Lewis’ Speech, “Patience is a Dirty and Nasty Word”

Description: This five-day lesson serves as an introductory activity for the fiery speeches
given during the Civil Rights era and their impact on both the tone and the events of the
period. It involves the demonstrated mastery of the Literacy concepts of figurative
language, nonfiction close reading and analysis, and the Social Studies topic of the Civil
Rights Era and its lesser-known figures. Students will briefly review Dr. Martin Luther
King’s “I Have a Dream” speech to set the stage and provide recognizable context of the



era. They will then perform a close reading of SNCC Chairman John Lewis’ speech,
“Patience is a Dirty and Nasty Word.” While it is not as well-known as King’s “Dream”
speech, Lewis’ speech delves into similar issues and provides an equally impassioned
view on the situation in the United States at the time. In doing so, students will apply
their knowledge of figurative language and context clues to interact with the text and to
forge a deeper understanding of the text, its context, and its implications. Additionally,
students will examine Langston Hughes’ reactionary poems, “Democracy” and “The
Black Man Speaks,” studying Hughes’ use of language and determining the connections
between the nonfiction documents and the poetic responses. Finally, students will write
an original poem that demonstrates mastery of figurative language, an understanding of
the historical context of the documents and a reflection on the themes of democracy,
equality, and racism.

Learning Goals: Students will read and analyze the speech, “Patience is a Dirty and
Nasty Word,” by John Lewis. They will apply their knowledge of figurative language and
use of context clues to improve their reading comprehension. Students will demonstrate
their understanding of segregation and its place in democracy, by making connections
between the Lewis and King speeches, and the Hughes’ poems. Finally, students will
create an original poem that demonstrates mastery of figurative language (simile,
metaphor, personification, and alliteration), an understanding of the historical events of
the era, as well as an understanding of the themes of democracy, equality, and racism.

Obijectives: By the end of the five-day lesson, students will be able to:

e Interpret examples of figurative language in the speech, “Patience is a Dirty and
Nasty Word” and the poems, “Democracy” and “The Black Man Speaks”

e Use context clues to determine the meaning of literacy terms and content area
vocabulary

e Explore the historical context of “Patience is a Dirty and Nasty Word” speech

e Make connections between poetry (“Democracy” and “The Black Man Speaks”)
and prose (“Patience is a Dirty and Nasty Word”)

e Write an original poem that demonstrates mastery of figurative language, an
understanding of the historical context of the documents, and a reflection on the
themes of democracy, equality, and racism

Materials:

e C(lass Set of Langston Hughes’ poems, “Democracy” and “The Black Man
Speaks”

e Class Set of Laptops with Word Processing Software (optional)

e “Interpreting Figurative Language” Key Note presentations (One presentation for
poetry and one presentation for prose)

e “Analyzing Poetry” Key Note presentation

e “Performing a Close Reading” Key Note presentation



Do Now Materials

Figurative Language Graphic Organizer

Close Reading and Analysis Guide (“Patience is a Dirty and Nasty Word”)
Comprehension Guide (for both poems)

e “Patience is a Virtue” Assignment Rubric and Checklist

Learning Plan (Five-Day Lesson):

Day 1

Opening Activity:

For the “Do Now,” students will view a series of images from the Civil Rights era. They
will choose one word to describe the tone of each image from a list of descriptive tone
words. Students will then explain their rationale for each choice based on clues they
gather from the image.

Mini-Lesson:

Using an interactive Promethean presentation, the educator will introduce the concepts of
tone and mood. Students will complete a notes handout to record the definition and an
example word list for each term. Additionally, the educator will model how to

Independent Activities:

Students will complete a close reading of Martin Luther King’s “I Have a Dream” speech
using the guided reading questions and guide. After completing the close reading,
students will respond in writing to their analysis (in which they address the tone of the
piece) and write a creative piece inspired by the words of Dr. King in the speech.

Day 2

Opening Activity:

For the “Do Now,” students will read a series of figurative language statements taken
from the writing and speeches of Civil Rights leaders. They will identify each type of
figurative language and label it on their handouts. Students will then write the meaning of
each example of figurative language (when applicable).

Mini-Lesson:

Educator will review figurative language with students using the “Interpreting Figurative
Language in Prose” Key Note presentation. As they are presented with definitions,
examples, and interpretations of each type of figurative language, students will complete
a guided notes handout.

Independent Activities:
Students will complete Part One of their close reading of John Lewis’ “Patience is a Dirty
and Nasty Word” speech. They will use the Close Reading and Analysis Guide (provided



in Appendix C) to analyze the speech by Lewis and make connections between King’s
speech and the words of Lewis. Additionally, students will interpret examples of
figurative language to determine the meaning of the speech.

Day 3

Opening Activity:

For the “Do Now,” students will watch the video clip on Stokely Carmichael from The
History Channel website. As they watch, students will write character traits to describe
Carmichael as well as evidence from the video to support their choices. During
discussion, students will compare their impressions of Carmichael and John Lewis by
citing their similarities and differences.

Mini-Lesson:

Educator will model for students how to write a response piece based on a close reading.
Educator will base the modeled piece on the “I Have a Dream” speech and will identify
each of the critical components for completing an effective response paragraph: a thesis
statement, support from the passage, and a conclusion that sums up the author’s argument
or opinion.

Independent Activities:

Students will complete Part Two of their close reading of John Lewis’ “Patience is a
Dirty and Nasty Word” speech. They will use the Close Reading and Analysis Guide
(provided in Appendix C) to analyze the speech by Lewis and make connections between
King’s speech and the words of Lewis. Additionally, students will write a response to
their close reading of the speech using the prompt provided in the guide.

Day 4

Opening Activity:

For the “Do Now,” students will listen to the poem, “Democracy” by Langston Hughes.
They will select examples of figurative language from the poem and explain their
meanings.

Mini-Lesson:

Educator will review figurative language with students using the “Interpreting Figurative
Language in Poetry” Key Note presentation. As they are presented with definitions,
examples, and interpretations of each type of figurative language, students will complete
a guided notes handout.

Independent Activities:

Students will read the poem, “The Black Man Speaks” by Langston Hughes. They will
complete a graphic organizer to identify the use of figurative language and other literary
devices in the poem and complete comprehension questions for the selection.
Additionally, students will write a response to the prompt: “In what ways to the Hughes’



poems relate to the speeches given by John Lewis and Dr. King? How is the language
presented in each of these texts similar? How is the language different?”

Day 5

Opening Activity:

For the “Do Now,” students will define the following terms in their own words using
impressions garnered from the lessons of the past week and using figurative language
where relevant: Equality, segregation, freedom, race, democracy, patience, and America.
Students will share their responses and educator will record a class definition of each
term.

Mini-Lesson:

Educator will model how to write a poem using the brainstorming graphic organizer.
Educator will go over each component of the poem and model the thinking process that
he or she uses in producing piece of creative writing.

Independent Activities:

Students will complete a brainstorming graphic organizer and write a poem based on the
terms defined in the “Do Now.” The poem should demonstrate mastery of figurative
language and should include historical themes studied during the week of lessons.

Sample Lesson #2: “Don’t Step Back:” Claudette Colvin, The Children’s March and
the Power of Youth

Description: During the middle school years, students often feel misrepresented,
underrepresented, and even unimportant. During adolescence, many students also
undergo an intense period of identity formation, in which they feel the desire to have their
voices heard by society. In this five-day lesson, students will examine the lives of some
of the unsung heroes of the civil rights movement—the children. In examining the life of
Claudette Colvin and the efforts and effects of the efforts of the children involved in the
Children’s March, students will bear witness to the power of youth, and will perhaps,
become empowered themselves.

Learning Goals: Students will read Claudette Colvin: Twice Toward Justice by Phillip
M. Hoose. They will apply their knowledge of the literacy topics of point of view,
author’s purpose, plot, and theme to analyze the text and compare to other texts on the
same topic. Students will make connections between the protest of Claudette Colvin and
the Children’s March, and their own lives. Finally, students will create an activism plan
for a topic important in their lives—public education—by researching the issue of public
education in Philadelphia and creating an awareness poster to hang in their neighborhood.

Objectives: By the end of the five-day lesson, students will be able to:



e Determine the effectiveness of first person point of view in memoir

e Analyze the author’s purpose in a nonfiction text and evaluate his/her success in
achieving that purpose

e Determine a common theme in the lives of youth involved in Civil Rights
activism

e Make connections between nonfiction written texts (Claudette Colvin: Twice
Toward Justice), documentary film (The Children’s March), and their own lives

e Research public education in Philadelphia and create an awareness poster on the
issue

Materials:
e Class Set of Claudette Colvin: Twice Toward Justice by Phillip M. Hoose
Class Set of Laptops with Word Processing Software (optional)
“Point of View” and “Author’s Purpose” Key Note presentations
“Theme” and “Conflict” Key Note presentations
Do Now Materials
Copy of the Film, The Children’s March
Comprehension Guide (for the novel and the film)
Public Education Assignment Rubric and Checklist

Learning Plan (Five-Day Lesson):

Day 1

Opening Activity:

For the “Do Now,” students will read a paragraph on the Montgomery Bus Boycott
written by Bull Connor. They will identify the point of view of the passage (first, second,
or third) and the narrator. They will then explain how the passage would be difference if
it was written by an African American protester who was involved in the boycott.

Mini-Lesson:

Using an interactive Promethean presentation, the educator will review the concept of
point of view by providing key words for each point of view. Students will complete a
notes chart and take part in a discussion on the effectiveness of different points of view
when used in different types of texts.

Independent Activities:

Students will read Chapters 1-2 of Claudette Colvin. They will complete comprehension

questions for the selection and write a constructed response based on the point of view of
the passage. When they are finished, students will work on Choice Board activity. As an

Exit Ticket, students will answer the following questions: What point of view is the book
written from? Who is telling the story? Is this more or less effective than if someone else



told the story? Why? For homework, students will read Chapter 3 of the novel and
complete a reading journal entry.

Day 2

Opening Activity:

For the “Do Now,” students will read a paragraph on an argument against segregation.
They will determine the author’s purpose in the passage (to inform, to entertain, or to
persuade). They will explain why this is the author’s purpose that they identified for the
passage.

Mini-Lesson:

Educator will review the concept of author’s purpose and provide the PIE pneumonic to
help students remember the three basic types of author’s purpose. Students will fill-in a
notes chart that will aid them in identifying the author’s purpose for different types of
texts.

Independent Activities:

Students will read Chapters 4-5 of Claudette Colvin. They will complete comprehension
questions for the selection and write a constructed response based on author’s purpose.
When they are finished, students will work on Choice Board activity. As an EXxit Ticket,
students will answer the following questions: What is the purpose of the book? Is it
fiction or nonfiction? How do you know? . For homework, students will read Chapter 6
and complete a journal entry on the selection.

Day 3

Opening Activity:

For the “Do Now,” students will write a journal quick write entry in response to the
following: Think about a time when you had a conflict in your life. What was it? How
was it solved?

Mini-Lesson:

Educator will present a Key Note presentation on the types of literary conflict and
examples of each of these types. Information will be differentiated and presented both
visually and in written form. Students will interact throughout the presentation to identify
examples of conflicts and explain their choices.

Independent Activities:

Students will read Chapters 7 and 8 of Claudette Colvin and complete comprehension
questions based on the selection. They will also write a constructed response based on
conflict. When they are finished, students will work on Choice Board activity. As an Exit
Ticket, students will answer the following questions: What is the conflict in Claudette
Colvin? What are the possible resolutions to this conflict? List two possible resolutions



and explain your choices. For homework, students will read Chapter 9 of the text and
complete a journal response.

Day 4

Opening Activity:

For the “Do Now,” students will listen to the song, “We Shall Overcome.” As they listen,
students will identify the theme of the song and list evidence to explain their response.

Mini-Lesson:

Educator will present a Key Note presentation on Literary Theme. Students will analyze
the theme of various texts (read prior to this lesson) and explain their theme choices using
textual examples.

Independent Activities:

Students will read Chapter 10 (the last chapter) of Claudette Colvin and complete
comprehension questions related to the selection. They will then complete a constructed
response based on the theme of the text and support their answer with examples from the
reading. When they are finished, students will work on their Choice Board activity.

Day 5

Opening Activity:

For the “Do Now,” students will watch a trailer of the film, The Children’s March from
Teaching Tolerance. As they watch, students will identify the main idea of the film and
write a two-sentence summary of the clip.

Mini-Lesson:
Educator will conduct a review of the terms from the week and students will complete a
quiz based on these terms.

Independent Activities:

Students will view the documentary film, The Children’s March. As they watch the film,
students will complete a film-viewing guide (found on the Teaching Tolerance website).
As an Exit Ticket, students will answer the following questions: How are Claudette
Colvin and the children involved in the Children’s March similar? What can we learn
from both the film and the biography?

Day 6

Opening Activity:

For the “Do Now,” students will watch a clip from a recent Philadelphia School Reform
Commission meeting. They will record their reactions to the SRC proposals and then
respond to the following: How will these changes affect you in your day-to-day life?



Mini-Lesson:
Educator will model how to conduct Internet research using viable websites. Students
will complete “Conducting Internet Research” notes handout.

Independent Activities:

Students will conduct Internet research on public schools in Philadelphia. They will

complete a Philadelphia Public Education Fact Sheet and use their research to create an

awareness poster to hang in their neighborhood.
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Appendices / Standards

Appendix A — Common Core Standards for English Language Arts: History/Social
Studies; English Language Arts: Reading, Literature; English Language Arts: Reading,
Informational Text; and English Language Arts: Writing

These standards are taken from the Common Core State Standards Initiative website:

e CCSS.ELA-Literacy.RL.6.1 Cite textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text.

e CCSS.ELA-Literacy.RL.6.2 Determine a theme or central idea of a text and how
it is conveyed through particular details; provide a summary of the text distinct
from personal opinions or judgments.

e CCSS.ELA-Literacy.RL.6.9 Compare and contrast texts in different forms or
genres (e.g., stories and poems; historical novels and fantasy stories) in terms of
their approaches to similar themes and topics.

e CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support analysis
of primary and secondary sources.

e CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or information of a
primary or secondary source; provide an accurate summary of the source distinct
from prior knowledge or opinions.

e CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in charts,
graphs, photographs, videos, or maps) with other information in print and digital
texts.

e CCSS.ELA-Literacy.RH.6-8.8 Distinguish among fact, opinion, and reasoned
judgment in a text.

e CCSS.ELA-Literacy.R1.6.3 Analyze in detail how a key individual, event, or
idea is introduced, illustrated, and elaborated in a text (e.g., through examples or
anecdotes).

e CCSS.ELA-Literacy.W.6.1 Write arguments to support claims with clear
reasons and relevant evidence.

e CCSS.ELA-Literacy.W.6.2 Write informative/explanatory texts to examine a
topic and convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.


http://www.corestandards.org/ELA-Literacy/RL/6/1/
http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RI/6/3/
http://www.corestandards.org/ELA-Literacy/W/6/1/
http://www.corestandards.org/ELA-Literacy/W/6/2/

Appendix B - Sample Choice Board for Claudette Colvin: Twice Toward Justice

Claudette Colvin: Twice Toward Justice Choice Board
Instructions: Choose three activities from the board below. Your choices must make o
straight e ond include one eetivity fecuzed oa each of the three topics (character cnalysis,

plot, and figurative language]. Eack boax is woerth ______ pelaks for o total of T R
for the assigrment.
Flat Figurative Language
Choose a major scene from | Write a poem with the title,
Character Analysis the book, Depict its events | “Dan’t Step Back”, include
Create a Character Web in
Inspiration 8 for Claudette in a comic created on af least one example of
in Comic Life (ot least & boxes simile, metaphor,
with captions amnd alliteration, and
dialague]. personification.
Plat Figurative Language Character Analysis
Emﬂt:; :;ﬂ:}mg;:;m 9| write a simile or metaphor | Create @ Facebopk page for
I.r?rfu;e anby the ma £;r to describe one of the Clawdette Colvin, Use
ints of nl:.-_;r 1ot i Inur events in the book Use evidence from the text bo
e and be::ur-e r:it o ArtPad to create a graphic create ker profile and
'“'];ﬂ"' mal the endin representation of vour | posts from other figures in
g simile/metaphor. Ehe book
Character Analysis Piat
Flgurative Language Write a diary entry from Use the Flot Analysis
Write a blog post by review the point of view of by
template on Inspiration §
e fext Use figurative Claudette pbout one of the to analyze the plot of the
language in your review | major events in the book. | o) "R oore to choase
{you must have at least 3 | Use evidence from the text
symbaols that relate to each
examples). b support Cloudetie’s

ainiioen of the sifuabien

event




Appendix C - John Lewis’ “Patience is a Dirty and Nasty Word” Close Reading Guide

“PATIENCEIS A DIRTY AND
NASTYWORD” BY JOHNLEWIS

Q"‘%'r T T e g LA EE R 2
.‘% ! f .a 'I‘ .
4 { ENCOUrages 419
} i ” =

INCLUDED IN THIS ITEM:

THE FULL TEXT OF JOHN LEWIS" “PATEENCE IS A
DIRTY AND NASTY WORD"™ SPEECH

CONPREHENSION QUESTIONS FOR
INTERPRETATION AND ANALYSIS

VOCABULARY AND RELATED TERMS

i
CLOSE READING & WRITING ASSIGNMENT % Ny

CREATIVE WRITING ENRICHMENT ACTIVITY

—

-

— -

*Foster a greater understanding '

of complex texts and rhetoric
with your students

-
}

I .

L * Perfect for use during Black History Month or in any
* Black History or American History unit
l *Eﬂymmgwedmmawmmm\ghommeschod)w |
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CLOSE READING &ﬁNALYSIS EUI]]‘E

"h——..-.-.m.... [ ———— [ErR— -

“Patience 1s a Dirty and Nasty
Word” Speech, p. 1

TEXT OF THE SPEEGH QUESTIONS & AMALYSES
We mareh today for jobs and freedom, Bur we 1) What ks Lewls referring o when he says, “we
have nothing o be proud of, for hundreds and have nothing to be proud of® I the firse

thousands of our brothers are not here. They have paragraph of the speech?
no money for thelr mansporaton, for they are
TeceivIng SIATVACGON Wages, OT No wages af all. In
good consclence, we cannol SUpport

whileheartedly the admintsradon's cvll Hehe b, 2)What 15 the meaning of the word
There's not one thing 0 e bill that will protect =ponsclence” as i 1s used in this passage?
our people from police brucaloy

3) What was the “adminisradom's civil Hehs
bdlP (EIYT: Search 1963 chil Hehis leklaton |

Erin Hloom - Elooming kinds



CLOSE READING & ANALYSIS GUIDE

N A RS SN B A R G S S M B . e B S R i e et mem i

“Patience 1s a Dirty and Nasty

Word” Speech, p. 2

TEXT OF THE SPEECH

This bill will ROt Prodect young children and old
women from police doss and fire hoses, for
engasing In peaceful demonstradons: This bill will
not protect the cidzens in Damnslle, Virginia, who
must Hve In constant fear in a police stare. This bl
will not protect the hundreds of people who have
been arrested on rumped-up charges. What about
e Mree youne men In Americus, Georela, who
face the death penmalty fr ensasing In peaceful
protest? The vodne secton of this bl will not help
housands of hlack ciizens who Wanr o vnte. It will
not help the cidzens of Msshsippl, of Alabama
and Georgla, who are qualified o vote but lack a
sixth-grade educadon. "ONE MAN, ONE VOTE"
15 the African cry It s ours, too. It must be ours.

People have bepn forced oo lease [heir hommes
becawse they dared o exercise their right M reglser
o ve What &5 there In this bill 0> ensure fhe
equatity of a rmald who earns §6 2 week In the
home of 2 family whose Income 1= 100,000 a
year?

QUESTIONS & ANALYSIS

&) What were e “police does™ and “fire hoses™
nsed for?

&) What was happening in Damille, Vo7

7)What 15 rhe meaming of the phrase,
srormped Up” a5 It is used by Lewts2

8] Who are the (hres youns ﬂn—n'nﬁu
mwmmmdu? |

|
|

S7Why does Lewls refer to (e “lack of a
grade educadon? Whar did the civil Hehis

stipulate in regards o vodng Aghis? I
I
|
i |
10) Lock up the Literacy rate amone Afrlcan
Americans In 1963, Writs it here-

Erin Hloom - Blozaing Mind:



{ILDSE READING & ANALYSIS GUIDE

“Patience 1s a Dirty and Nasty L

Word” Speech, p. 3

TEXT OF THE SPEECH

For the first dme in one hondred years dhis
nadon is being awakened to the fact that
segregaton is evil and that it must be destroyed in
all forms. Your presence mday proves that you have
been aroused o the point of action. We are now
imwolved in a serions revoludon. This nation is sl
a place of polidcal leaders who build their careers
on immaoral compromises and ally themselves with
open forms of polidcal, economic and social
exploitation. What political leader here can stamd
up and say, "My parcy is the party of principles2”
The party of Eemnedy i1s alo the party of
Easdand The party of Javirs is also che parcy of
Goldwarer Where is our party?

In some parts of the South we work in the fields
from sunup to sundown for $12 a week. In Albamy
Georgia, nine of our leaders have been indicred
not by Dixiecrats but by the federal povernment for
peaceful protest. But what did the federal
government do when Albany's deputy sheriff beat
attorney C. B. King and left him half dead? What
did the federal povernment do when local police
officials kicked and assaulied the prepnant wife of
Slater King, and she lost her baby?

It seems o me that the Albany ndictment is
part of a conspiracy on the part of the federal
government and local politdcians in the interest of
expediency

QUESTIONS & ANALYSIS

11} What is the meaning of the reference to the
African cry, “One man, one vowe?

12} What is the meaning of the word “ally” as
it is used in this paragraph?

13) Whar does Lewis implying when he asks,
“Where is our party*”

lﬁmﬁc.nwmﬂq@dﬁaﬁs
o ciden : |

I

{
L5, Who was Slater Kinp? What happened in
j

|
16)What is the meaning'.af the word
“expediency™ as it is used in this passage?



CLOSE READING & ANALYSIS III;'JII]]‘E
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“Patience 1s a Dirty and Nasty

Word™ Speech, p. 4

TEXT OF THE SPEECH

The revolution Is at hand, and we mist free
ourselves of the chaims of polidcal and economic
slavery. The nomwiolent revoludon 1s saying, "We
will not wak for te COUrt [ act, for we have been
walting for undreds of years. We will Dot wait for
the President, the Justice Department, nor
Comeres, but we will @Ee Malters Nt OIr own
hands and cTeate a souICe of POWeT, ouEide of any
mmmmmmmml

victory"

To those who have said, "Be padent and wai,”
We MWsE sy that "patience™ is a dinty and nasty
word. We cannot be patent, we do nod want to be
free gradually. We Want our freedom, and we Wank
It now: 'We cannot depend on any polideal party, for
both e Democras and the Republicans have
betraved the basie principles of the Declaradon of
Independence.

We all recognize the fact thar i any radical
sorial, poliical and economie changes are o take
place In our soclety, the people, the IMASIES, TS
bring them about In the strueple, we mast seek
more than ciil riehis; we must work for the
communirty of love, peace and true brotherhood.
Our minds, souls and hearts canmot rest undl
freedom and justce exist for all peopie.

Erin Floom

Elooming Minds

QUESTIONS & ANALY SIS

17) Write the example of a mamaber fhom this
paragraph

TWhar does (his meEapior mean?®

18 Write the example of perremfireiom from this
Earagraph

WWhat Is the meaning of this example?

o

lgjlmmm:emﬁpﬁm&:sfla
Cyfery® and “nasty” word? |
|

f

1
|

207 What 5 the main Sdea of e third
mﬂmnmmwﬂiwmmmsmm
Ineegral [0 the speech?

— I

i



(ILI]SE READING & ANALYSIS GUIDE

“Patience 1s a Dirty and Nasty L

Word” Speech, p. 5

TEXT OF THE SPEECH

The revointon is a serions one. Mr Eennedy Is
rying o m@ke the revolufdon out of the sreets and
put 1t Info e courts. Listen, Mr. Kennedy, Listen,
Mr Consressman. Listen, fellow clizens The
black masses are om the march for jobs and
freedom, and We must say o the polidclans thar
there won't be a "cooling-off™ period.

We Wil not stop. 1T we do not 2Bt meaninsful
lelslarion out of this Coneress, the dme will come
when we Wil nof Cconfine our Iﬂ.m 14}
Washineron. We will march throush the Sowth,
Mrough e strees of Jackson, through the streefs
of Damvile, through the stoeets of Cambridee,

through the srepx of Birmingham But we will
march with e spirst of love and with the spirid of

dienioy that we have shown here mday

H-‘!." the force of ouUur ﬂEIII.lI:Id.E, oar
determinaton and our mimbers, we shall spiner
the desegregated South Inm a thousand pleces and
put them back mgether in the imapre of God and
dEMDITACY

Ve must say, "Wake up, America Wake up! For
WE Cannot stop, and we will not be padent ™

QUESTIONS & ANALYSIS

21) What & meant by Lewls' s@ement: “MJr.
Kennedy s fryinge to take the revaludon oat of
e smree s and pac ic ineo e couresss

27) What Is the meanine of the mephor: “We
chall splinter the desesrasated Sonth and pur
them back (ogeher.

23) What &5 the effect of the ﬂmﬁ'mﬁﬂ*
that Lewls makes at the end of this speech?

Erin Hloom

Elozming Minds



CLOSE READING WRITING ASSIGNMENT P.
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)

“Panence 1s a Dirty and Nasty Word™
Close Reading Writing Response

Affer mading and analyring Jobn Lews' “Patence is a Dirty and Masoy WWard” mpeech,
mflect on your analyss i response o the poompr provided below. Be sume o wre im
complete, prammancally cormect sentences wsing proper puscation and essdence from dhe
[0

Whet iv omr cvowd pow oy’ e fo dererile Jole Teadr’ corerd® Procide diree eromgies fom e
ek and an exgpionstion of rach ooomple & gPeTt FEAT TEHSRAE.

Bloaming M



CREATIVE WRITING CONNECTION P.
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“Dirty and Nasty” Words:
A Creanve Wrnting Assignment

In 1963, when he delhwred his speech, John Lewis did mot want o wait any lonser for
jusiice o @ie hald in our counoy  Hi fiery speech demomsoaied thar he belBieved dhar
“patence™ would not solve the naton’s civil righis issues. Yer, the old proverh deat we have
heard e and apaim-- “Pafence B a wrme™- sopgous otherwise. Beflerr om the
connodarion of the word “patence” and what patene means m yow It it o feor @ “dirty™
and “masoy* word, or do wou err on the Side of seving padence as a "wrooe*™

= e
TH W, Fﬂtmn.u WEmAL

Blooming M



