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Introduction 

The month of April and the impending spring season is a time of regeneration and 

renewal. It is time look back on a hard winter and to look forward to the warmer 

temperatures. A few weeks ago I noticed that April 27
th

 had been designated “Holocaust 

Remembrance Day” on the desk calendar I use. This semester twelve colleagues and I 

have embarked on a journey into the atrocities committed by the Europeans who arrived 

here in Philadelphia. Amidst the unrelenting destruction of their land and cultures the 

Nanticoke-Lenni-Lenape have survived. It is a remarkable story of pride and resilience. 

My goal is to convey the thoughts, dreams and accomplishments of the aboriginal people 

of the Delaware Valley to a generation of public school children.  

 

     The children I teach are well aware of the damage caused by forced migration, 

debilitated schools and the damage caused by lack of identity. The same “settlers” who 

were so desperate for help in adjusting to their new environment in North America 

engaged in the destruction of Lenape cultural traditions. Our program leader, Lucy 

Fowler-Williams, has planted the seeds of awareness in my colleagues and me. She has 

provided a broad sketch by enlisting the speaking talents of a variety of indigenous 

perspectives. Her position as a Curator at the Museum at the University of Pennsylvania 

has allowed our class an incredible opportunity to view and interact with artifacts first 

hand. Her knowledge of resources has been exhaustive. We are grateful. 

 

     This past fall, I attended a conference that attempted to determine why Philadelphia 

was the birthplace of Modern Liberal Democracy. Two very accomplished Ivy League 

professors arrived at a question at the conclusion of one of their lectures. The two 

academics were stuck on how the founding fathers, who were ostensibly individualists, 



had been so team oriented in the construction of our U.S. Constitution. I suggested that 

they may have been profoundly influenced by the cultural organization of the people who 

were originally here. Both men were vigilant, bordering on rude, in the manner in which 

they both dismissed my idea and shut down the conversation. They were almost strident 

in their denial. It struck me as I odd that such a simple, logical statement could be so 

emphatically discredited. I have come to more fully realize that the holocaust committed 

here on this land runs counter to the current imperial nature and narrative in our country. 

If we are honest and ethical we must include the story of the Nanticoke-Lenni-Lenape 

people who lived here in Philadelphia, yesterday and today. 

 

Overview 

Why was it necessary to silence the voices of the indigenous people who thrived in America 

prior to mass arrival of Europeans in the sixteenth and seventeenth centuries? Are the echoes of 

the ancestors of these complex and rich civilizations alive today? Do historians have the ethical 

responsibility to provide their students with evidence that Native Americans contributed to the 

evolution of the American experience? These are questions that frame the impetus of this project. 

The goal is to create a viable, teachable set of lessons that will excavate and bring to the light of 

day indigenous contributions to the organization and order that existed and exists in both pre and 

current United States history and geography. 

 

     My research and subsequent overview of the Lenni-Lenape begins with a summation of 

information provided by Frederick Hoxie and the publication he edited Encyclopedia of North 

American Indians. Jay Miller (Lenape) is credited with writing the section on the “Delaware”. 

The Lenni-Lenape came to be known as the Delaware people due to their proximity to the land 

they inhabited next to the Delaware River. The river derives its name from Thomas West who 

was the Virginia Company’s first Governor. West was referred to as Lord de la Warr. (Hoxie, p. 

157) 

 

     The language spoken by the Lenape was an eastern version of Algonquian. The Algonquian 

language was predominant throughout modern day Central and Southeastern Canada, Maine, 

Illinois, Indiana, Ohio, Pennsylvania, New Jersey and Delaware. There were three distinct 

Lenape dialects: northern or Munsee, southern or Unami and coastal Unalachtigo. (Hoxie, p. 

157) Europeans pressured the Lenape to create political entities. A division between the Northern 

and Southern society’s at the Delaware River Water Gap and the Lehigh River was formed. 

Northern Lenape spoke a dialect of Algonquian known as Munsee. Southern Lenape spoke 

Unami. Most Lenape tribes or groups created more specific identity formation by the 

characteristics of the tributary that fed into the Delaware River. (Hoxie, p. 157) 

 

     The creation narrative of the Lenape people centered on the turtle. It was believed that a male 

Creator initiated the advent of a giant turtle. A cedar tree grew out of the back of this giant turtle. 

That tree created the first man and woman. The Gamwing was a two-week harvest festival that 

reasserted the balance between the men, women and nature. Large towns would gather in 



longhouses to give thanks for prosperous farming performed by women and hunting performed 

by men. Over a two-week period, members of the society would sing their own song of power 

and gratitude to the local spirits. Women worked in unison to produce crops. Men would hunt 

alone with the exception of deer harvests each fall. The Lenape divided into three clans: Wolf, 

Turkey and Turtle. Their clan membership was traced back through the mother. Members of the 

clan would shift seasonally from the coastal regions for farming in the warmer months to inland 

encampments in the colder, hunting months (Hoxie, p. 157) 

 

     The Falls or modern day Trenton, New Jersey became a center for trade with groups from as 

far away as the Illinois Hopewells and the Mississippian mound builders. The connections 

created by these trade networks were used as the basis for landing spots for Lenape refugees 

forced westward from their land. European contact began prior to1524 when Giovanni da 

Verrazanno arrived in New York Harbor. The Lenape began to feel the effects of European 

disease and militancy in the ensuing decades and attacked Henry Hudson’s ships when he 

appeared in 1609. (Hoxie, p. 158) Daily contact between the Lenape and Europeans began in 

earnest in 1624 when the Dutch occupied Burlington Island in the southern Delaware River. The 

Dutch were able to communicate and trade with the Lenape using basic Unami words. The use of 

this limited language spread throughout Northeast in interactions between the Lenape and other 

European groups. The Dutch moved north and claimed what is New York today. The Swedish 

arrived and claimed the area that is State of Delaware today. Lenape-produced beaver pelts were 

traded for guns, machined cloth and china. (Hoxie, p. 158) 

 

     The arrival of English forces in the area resulted in alliances with the Iroquois. The Lenape 

were gradually and forcefully moved first from their coastal, ancestral homeland. The William 

Penn family engineered the Walking Purchase of 1737 which defrauded the last Lenape 

community from the Delaware River. In the subsequent years the Lenape were pushed westward 

into modern day Ohio. They were forced to take sides at the time of the American Revolution.  

Pro-American groups were welcomed in Pittsburgh. Pro-English Lenape gathered in 

Northwestern Ohio and neutral groups dispersed throughout Ohio. After the Revolution, the 

Munsees who supported the British, resettled in Canada. The Unamis continued west first in 

Indiana (1800-1820) then to Missouri (1821-1829) then to Kansas (1830-1867) before settling on 

a reservation in Oklahoma (1867 to present). (Hoxie, p. 158)  

 

In the midst of their diaspora the Lenape incurred mass killings at Pavonia (1643), Paxtung 

(1763), Gnadenhutten (1782), and Moraviantown (1813). All of these massacres were inflicted 

by American soldiers. Many were perpetrated on Lenape who had been converted by the 

Moravians who established Bethlehem, Pennsylvania. Unami Lenape continued to hold 

Gamwing every year in Oklahoma until 1924. The majority of Munsees today live in Ontario, 

Canada. The Munsees were given assistance by the Cayugas who assisted when they lost their 

Big House. In 1900, six hundred people self-identified as Munsee. In 1950, that number had 

risen to one thousand. (Hoxie, p. 159) 

 



     The majority of the Unami live in Eastern Oklahoma. In Indiana, the Lenape re-adjusted their 

Gamwing to include more prominent female voice at the start and end of their ceremony. This  

resulted in accusations of sorcery by the Europeans and several of the tribes people were 

executed. Most Lenape were suspicious of and thus resisted the Lutheran missionaries of the 

Dutch and Swedish colonies. It was not until the Moravians established a settlement in what is 

today Bethlehem, Pennsylvania that large numbers of Lenape adopted Christianity. The 

Moravians continued to be persecuted and murdered as the move North even as they were forced 

to flee to Canada. Baptists and Methodists were able to convert the majority of the Unami 

Lenape as the moved west to Oklahoma. A minority of Lenape were able to maintain the 

tradition of the Gamwing annually until 1924. Eventually peyote religion replaced the Gamwing 

traditions. This tradition was first known as Big Moon Way, named after John Wilson whose 

father was a Lenape. This spiritual practice eventually gave way to the shorter Little Moon Way 

which is the current practice of the Lenape in Oklahoma. (Hoxie, p. 159)  

 

Rationale 

 

     Tina Pierce Fragoso is the Associate Director of Recruitment at the University of 

Pennsylvania in Philadelphia, Pennsylvania. She has literally and figuratively poured her heart 

into the genesis of the healing that must occur if our community ever hopes to fulfill its destiny 

of a free and open democratic nation. She is Nanticoke (Coastal) Lenni-Lenape woman. Her 

profound respect and undying commitment to her grandfather’s sage advice to pursue education 

led her from the New Jersey shore to the Redwood Forest to the City of Brotherly Love. She is 

organic proof that we can and will heal. (Fragoso, pp. 40-41) Fragoso has been a leading voice in 

the recruitment of and support of indigenous students to the Ivy League school built on Lenape 

land. She speaks proudly of the progress that has been made at both her school and in our region 

with regard to the profound indigenous heritage that existed and exists here in the Greater 

Philadelphia Area. She also fully endorses the role educators have in uncovering and shedding 

light on her people. She is a living and breathing mandate that indigenous history must be part of 

the canon of United States History and Geography. 

 

Daniel Snyder is the owner of a professional football team in Washington, D.C. known as the 

Redskins. There has been a steady and increasingly fervent drumbeat for Snyder to discontinue 

the use of the name. As recently as March 26, 2014, Philadelphia Daily News columnist, John 

Smallwood   questioned the use of the term "Redskins". Football may be a game but it is also a 

$9 Billion dollar a year business. There are thirty-two owners of NFL franchises in the United 

States. The Euro-American men who own these teams are a select group of multi-millionaires 

who generally get their way. Snyder has consistently resisted pressure from both indigenous and 

non-indigenous organizations to change the name and mascot of the team. As Smallwood's 

column points out Snyder has taken his disdain for those who believe the term "Redskins" to be a 

racial slur a step further by not only refusing to change the name of the team but by creating a 

foundation that purposely includes the offending term in its name. With the hubris of a modern 

day slave owner- player rights can be purchased, traded or released at a moment’s notice- Snyder 

has decided to name his foundation the "Washington Redskins Original Americans Foundation." 



Snyder stated that he created the foundation to assist surviving members of tribes decimated by 

European disease, aggression and ethics. He states on his website that he or members of his staff 

spent four months visiting twenty-six tribal reservations in twenty states. Smallwood points out 

in his column that Snyder has invoked a quote by Mary Resvaloso who states that: “There are 

Native Americans everywhere that 100% support the name.” Ms. Resvaloso is the chairwoman 

of the Torres-Martinez Desert Cahuilla Indians. When I read that a Billionaire has found one 

person who is indigenous to defend the term “Redskins”, I am reminded of the legal definition of 

harassment.  It is my understanding that regardless of the intent of the person who directs a 

comment, sexual or otherwise, if the person who the comment is directed toward is offended it is 

considered to be harassment. The point being that there are thousands of both indigenous and 

non-indigenous people who find “Redskins” to be offensive. Perhaps if a young Dan Snyder was 

taught in his formative years about the pain inflicted on the original inhabitants of this country he 

might be able to grasp the offensive and hostile nature of the name of his football franchise. 

(Smallwood, p. 57) 

 

     Neshaminy High School is a place of learning that exists just north of Philadelphia, 

Pennsylvania. The school has been involved in a controversy during the 2013-2014 school year. 

The student led editorial board of the school’s newspaper made the decision to no longer invoke 

the school’s nickname, the “Redskins”, within the content of the paper. The name “Neshaminy” 

is derived from the Lenni-Lenape language. Its literal translation is “place where we drink 

twice.” The Neshaminy Creek is a particularly powerful tributary of the Delaware River. 

Students at the school understand that the name of their town and School District is a direct link 

to the powerful past of the original inhabitants of this area. They have articulated clearly their 

desire to not disrespect these aboriginal people. The situation gained national attention when the 

school principal told the students the paper has the right and obligation to continue to refer to 

students at the school as “Redskins”. The situation is now being argued in court. As a teacher I 

am continuously reminded how often children demonstrate a greater capacity to evolve than the 

adults who are in charge. 

 

     Respecting Ethnic and Cultural Heritage (REACH) is the name of a three-day workshop that 

stresses the importance of diversity. My teaching career began in the West Chester Area School 

District in 1993. At that time the Jewish community was asserting that the holiday programs in 

West Chester were excluding non-Christian points of view. The result of the controversy that 

ensued was the adoption and implementation of ideas set forth in the REACH workshop. The 

program was created by educational leaders in Seattle, Washington in the early 1990’s. Both 

Asian American and Native American members of that community felt as if their views were not 

being heard. As a result of my training I became involved as a workshop leader. The workshop 

was a series of activities and discussions of the importance of diversity that revolved around the 

importance of diversity. Each discussion was framed by a guest speaker who represented a 

personal and unique perspective centered on the life experiences as a member of one of the 

“Federal Five” ethnic groups. The five guest speakers were: European American, Latin 

American, Native American, African American and Asian American. In one of the training 

sessions I had a personal experience I will never forget. One of the teachers in the REACH 



workshop was a former High School classmate of mine. She was a Spanish teacher. Our Native 

American speaker was a Lenni-Lenape whose name was Glen Wolf. I had Glen give his talk on 

three or four occasions and was always so impressed how so patiently he would answer 

questions related to holocaust of his people and the theft of their land. One of the questions 

directed at Glen Wolf was from my former classmate and colleague, the Spanish teacher. Prior to 

Glen’s arrival and talk to our group the class had become involved a fairly intense discussion 

about the use of the term “Indians”. At the end of Glen Wolf’s talk, the Spanish teacher asked 

him if had was offended by “white people” using the term “Indian.” Glen’s response was short 

and sweet. He stated that he could not speak for other aboriginal people but that the term 

“Indian” did not offend him. The Spanish teacher turned to the group that had protested the use 

of term, wagged her finger and stated, “If this Indian does not have a problem with the term than 

you people are the ones that are ignorant for not understanding that the term is acceptable within 

the community.” I was blown away probably even more so as a big piece of the World Language 

curriculum is centered around cultural sensitivity. I spoke to Glen as I was helping him get his 

stuff to his car and asked him what the rationale for his answer to her question was. He explained 

to me that his people had endured the hatred and ignorance associated with the arrival of 

European Americans for over five hundred years. Any educated person that might see he or his 

people as “Indian” were only demonstrating their own continued ignorance. I promised myself 

that if I ever got a chance to fashion a curriculum around shedding light on the history of the 

original people who occupied the Delaware Valley: the Lenni-Lenape people, I would. This class 

has provided that opportunity. 

 

Objectives 

 

The unit is created to engage 12
th

 grade students in an elective course entitled Geography. 

The Objectives of the unit will include the following: 

- master a set of ten relevant terms 

- identify the path taken by Lenape who were forced from their land 

- create accurate descriptions of significant people related to the Lenape experience 

- design a timeline that illustrates European influence on Native Americans 

- utilize the use of cardinal directions in creating a Lenape inspired garden 

- write a letter of apology to the Indigenous people 

 

Strategies 

 

Students are naturally curious about the history of the land upon which they currently reside. It is 

my experience that urban students consistently demonstrate a greater capacity to empathize with 

those that have been disenfranchised. They have lived their lives being marginalized by the 

powers that be. It is for this reason that I believe a sound Unit Curriculum on the Native 

American experience will be particularly relevant to students at the school that I currently teach. 

The goal is that through a series map activities buttressed by key terms, significant people and 

relevant historical accounts our students can compose a letter to the Lenape that demonstrates 

acknowledgement of their accomplishments and existence. 



Classroom Activities 

 

DAY ONE 

 

Objective: Students will reflect upon the Lenape creation story and write about their own theory 

on how humans came into existence. 

 

Instructional Strategies: 

Do Now: How did humans come into existence?  

 

(The question above will be written on the Front Board or displayed on the SmartBoard screen. 

The students are expected to bring a notebook to class every day. The notebook functions as a 

daily journal. Students respond to a topical “Do Now” question each day. The notebook is 

checked three times in a nine-week marking period for valid and consistent entries. Students are 

granted ten minutes to respond to the day’s query. Three student responses are elicited daily. The 

three students who volunteer their response each day are granted two extra credit points on the 

Unit test. The students selected to offer their responses will be rotated in attempt to elicit as 

many children as possible gaining the confidence to offer their thoughts.  The intent is that by 

creating a consistent class opening our students gain the responsibility to bring a dedicated 

Geography notebook, articulate their thoughts to an open ended prompt in writing on a daily 

basis and participate in lively discussion) 

 

Direct Instruction: 

The class will be asked to offer what they know about either Muslim or Christian creation 

theories. The teacher will display the idiosyncrasies as offered by the class on the SmartBoard. A 

three column graphic organizer will list three to five characteristics of both the Islamic and 

Christian faith. The teacher will then distribute and read a simple description of the Lenape 

creation tradition.  

 

Guided Practice: 

Students will be asked to use the written Lenape creation description to create a third column that 

creates connections between the dominant religions of the students served in our community here 

in West Philadelphia: Islam and Christianity. 

 

Check for Understanding: 

Students will be asked to articulate the significance of the turtle in the Lenape tradition. 

 

Closure: 

Students will be asked to put into their own words their personal theory as to how humans came 

into being. They will be asked to do so in the three paragraph format that we use as the basis for 

most writing assignments we assign, including the essay that is the conclusion of each test for 

each two to three week unit we complete. 

 



Homework: 

Complete three-paragraph essay: What is your personal theory as to how humans came into 

existence? 

 

DAY TWO 

 

Objective: Students will gain a deeper understanding of the three distinct cultural groups that 

developed among the Lenape in the Delaware Valley region. 

 

Instructional Strategies: 

Do Now: Do Native Americans live among us today? 

 

Direct Instruction: 

Students will be encouraged to give examples of evidence as to the existence of Native 

Americans today. After some discussion the class we will be asked to vote either in the 

affirmative or the negative as to the existence of modern Nanticoke-Lenni-Lenape. 

 

Guided Practice: 

Students will be given a copy of the essay, “Recruiting Native American Students to Penn” 

written by Tina Pierce Fragoso. She is the Associate Director of Admissions at the University of 

Pennsylvania in Philadelphia, Pennsylvania. Ms. Fragoso is also an enrolled member of the 

Nanticoke-Lenni- Lenape tribe. The article speaks to the clear fact that the Lenape traditions and 

cultures that existed here upon the arrival of the Europeans are alive today. Students will view 

“Dance with Me: The Nanticoke Lenni-Lenape of NJ” on the Promethian Board. The video will 

introduce them to Chief Gould.  

 

Check for Understanding: 

Students will be asked to answer ten independent questions related to the article.  

 

Closure: 

The class we will be asked to vote a second time either in the affirmative or the negative as to the 

existence of modern Nanticoke-Lenni-Lenape. (Hopefully all will acquiesce to the affirmative) 

 

Homework: 

Students will be given a three-question survey to complete with a guardian or an adult in or near 

their homes. The survey will ask the questions: 

Do Native Americans live here in the Philadelphia area? 

Have you ever known a Native American person? 

What do you know about Native Americans? 

 

  



DAY THREE 

 

Objective:  

Students will be asked to identify several locations on a map of the Mid-Atlantic region related 

to the various settlements of the Nanticoke-Lenni-Lenape people. 

 

Do Now:  

If you could live in the City of Philadelphia, in the Pocono Mountains or at the New Jersey shore 

where would you choose to live and why would you live there? 

 

Direct Instruction:  

A blank map of the Mid-Atlantic region will be projected at the front of the room. Students will 

be advised that Native Americans that lived here developed cultural characteristics specific to the 

environment within which they lived. It will be pointed out on the map that the Munsee lived in 

the Pocono region, the Unami lived in the Greater Philadelphia region and the Unalachtigo lived 

in the coastal regions of New Jersey and Delaware. 

 

Guided Practice: 

Students will be given a blank map of the Mid-Atlantic Region. They will be given a copy of 

The Nystrom Desk Atlas. They will be asked to identify the following: the Delaware River, the 

Lehigh River, the Susquehanna River, the Delaware Water Gap, the Atlantic Ocean, Lake Erie, 

Lake Ontario, Bethlehem, Wilkes-Barre, Philadelphia, Dover, Trenton, Pennsylvania, Maryland, 

Delaware, New Jersey, New York and the Pocono Mountains.  

 

Check for Understanding: 

Students will hand in completed maps with all locations identified. 

 

Closure: 

The Mid Atlantic Map will be projected once again. Students will be asked: Where did the 

Munsee live? Where did the Unami live? Where did the Unalachtigo live? 

 

Homework: 

Students will be asked to use find one modern place in the Mid Atlantic region  that uses a name 

rooted on Native American language. 

 

DAY FOUR 

 

Objective:  

Students will gain understanding of significant scaffolding vocabulary related to the Native 

American Experience. 

 

Do Now: 

Students will be asked to define the term “original”. 



Direct Instruction: 

 

Students will be asked if to think about a time in their life when they started the school year at a 

new school. They will be asked to discuss in small groups the best manner in which people are 

oriented to a new school. The significance of “institutional” knowledge  and language will be 

discussed. 

 

Guided Practice: 

A list of significant terms and their definitions will be demonstrated on the front board. Students 

will be asked to enter these terms into their Social Studies notebook. They will be asked to create 

an original sentence for each of the terms provided. They will be reminded that all ten terms will 

appear on our test on the two-week unit. 

 

Check For Understanding: 

 

Each group will be asked to define two terms each for the class. The terms will be: assimilate, 

indigenous, potlatch, powwow, projectile points, regalia, reservation, sovereign, treaty, tribe. 

 

Closure: 

Students will hand in their sentences and asked to secure their definitions for review prior to our 

Unit Test. 

 

DAY FIVE 

 

Objective: 

Students will gain an understanding of the forced migration of the Lenape from the Delaware 

Valley to western Pennsylvania, Ohio, Midwestern United States, Oklahoma and Canada. 

 

Do Now: 

Where are the Appalachian Mountains? 

 

Direct Instruction: 

Students will be reminded of the significance of the city of Pittsburgh and the Appalachian 

Mountains as Western Pennsylvania gateways to Ohio and Canada. The 1758 “Treaty of Easton” 

will be discussed. 

 

Guided Practice: 

United States maps will be distributed to the class. Students will be given a copy of our Nystrom 

Desk Atlas. Students will be asked to identify the following locations:  New Jersey, Delaware, 

Pennsylvania, New York, Ohio, Indiana, Illinois, Missouri, Oklahoma, Kansas. 

 

 

 



Check For Understanding: 

Students will be asked to look at a map that demonstrates the physical features of the states 

mentioned above. They will be asked to list three specific impediments that made the migration 

from the Delaware Valley West and north so difficult. 

 

Closure: 

Students will hand in completed maps. Students will be given a second map to complete for 

review for the Unit Test. 

 

Homework: 

Students will be given a second map to complete for review for the Unit Test. 

 

DAY SIX 

 

Objective: 

Students will review the significance of cardinal directions in relation to a traditional Lenape 

garden. 

 

Do Now: 

Do you know the cardinal direction of the four walls of our classroom? 

 

Direct Instruction: 

We will discuss the significance of orienting oneself based on our collective understanding of 

North, South, East and West. Students will be polled as to whether they have ever worked in a 

garden. The types of plants and vegetation will be discussed. The influence of rain and the sun 

will be discussed. 

 

Guided Practice: 

Students will be given a sheet of paper that has an outline of the shape of turtle. Students will be 

asked the significance of the turtle among the Lenape people. Students will be given a list of 

traditional Lenape trees, shrubs and medicinal herbs.  

 

Check For Understanding: 

Students will be asked to explain the uses of trees, shrubs and herbs. 

 

Closure: 

Students will be asked to plot out the manner in which they might create a garden if they were to 

create their own turtle. 

 

Homework: 

Students will complete plotting the gardens. 

 

 



DAY SEVEN 

 

Objective: 

Students will trace the migration of the Unami and Munsee speaking Lenape people from the 

Delaware Valley through to Ontario, Canada and Oklahoma in the Central United States. 

 

Do Now:  

Do you know anyone who was ever evicted from their home? 

 

Direct Instruction: 

The teacher and the students will engage in a discussion of property rights. We will also delve 

into the emotions related to having a place to call home and being told to leave one’s home 

permanently.  

 

Guided Practice: 

Students will be asked to first identify key locations related to the Lenape diaspora. They will 

then be asked to use colored pencils to illustrate the divergent paths taken by the the Unami and 

the Munsee speaking Lenape. 

 

Check For Understanding: 

Each group will be asked to choose a color to trace the distinct migration path.  

 

Closure: 

Each group will be asked to articulate one stop for each Lenape group prior to mass arrival in 

Canada and Oklahoma. They will be asked to state why it was not viable for the Lenape to settle 

at earlier stops in their migration. 

 

Homework: 

Students will be asked to read an article provided related to the mass migration of southern 

African-Americans from the South to Northern urban Centers in the first half of the Twentieth 

Century. 

 

DAY EIGHT 

 

Objective: 

Students will write a letter of apology to the Lenape people. 

 

Do Now: 

Why is it important to say: “I am sorry”? 

 

  



Direct Instruction: 

Students will be reminded that the ancestors of the Lenape continue to live in our community. 

They will be asked to imagine that they are the current Mayor of Philadelphia. They will write a 

letter to Tina Pierce Fragoso that takes ownership of the diaspora that occurred.  

 

Guided Practice: 

Students will be given a properly formatted example of a three paragraph letter. They will be 

reminded that these letters will be hand delivered to Ms. Fragoso in hopes that she shares them 

with the members of her tribe. 

 

Check For Understanding: 

The teacher will work one-on one with every student to emphasize the seriousness of the letter. 

They will be reminded of their distinguished position as Mayor of Philadelphia. 

 

Closure: 

Students will be reminded about the importance of peer review and editing in the writing 

process. 

 

Homework: 

Students will be asked to re-write the letter at least one time before handing it in on Day Ten. 

 

DAY NINE 

 

Objective: 

Students will gain understanding of chronological order in the creation of a timeline of 

significant dates related to the Lenape Diaspora on a horizontal timeline. 

 

Do Now: 

Why is it important to know what year you were born? 

 

Direct Instruction: 

The class will discuss the significance of understanding when things occur. The dates “1776” 

and “1492” will be written on the board. We elicit responses as to why these two dates are 

significant. 

 

Guided Practice: 

Students will be given oblong paper and be asked to create a horizontal timeline that correctly 

identifies the following ten dates: 

 

1492- Columbus sails from Europe in hopes of finding a shorter route to India 

1524- Verrazano is greeted in New York Harbor; indigenous people are “not in awe” 

1609- Hudson’s ships are attacked in New York Harbor 



1624- Trade begins in earnest between Dutch Waloons and Unami Lenape on Burlington Island 

in the lower Delaware River 

1655- The English take control of Dutch colonies 

1682- Lenape Chief Tamanend signs a treaty with William Penn that helps establish 

Pennsylvania as a Quaker Colony  

1737- The William Penn family removes the last Lenape settlement from the Delaware River 

1758- The Treaty of Easton requires the Lenape to leave their homes and move to Western 

Pennsylvania and Ohio 

1782- Ninety Lenape are massacred at Gnadenhutton and many of the survivors relocate to 

Canada 

1992- The Delaware Nation Grand Council of North America is incorporated  

  

Check For Understanding: 

Students will be asked to choose which date/event of those provided is the most significant. 

 

Closure: 

Students will hand in timelines and extra credit will be awarded to three students who are willing 

to volunteer to articulate to the class which date they think is most significant. 

 

Homework: 

Students will give a review sheet to study from in anticipation of our Unit Test. 

 

DAY TEN 

 

Objective: 

Students will demonstrate understanding of significant terms, places and people related to our 

Curriculum unit on the Lenape Diaspora. 

 

Do Now: 

Did you review your notebook in anticipation of our test? 

 

Direct Instruction: 

Students will be reminded of our test taking procedures. 

 

Guided Practice: 

Physical proximity and movement by the teacher will be utilized to ensure independent work by 

the students in attendance. 

 

Check For Understanding: 

Each individual student will be approached while testing in a effort to ensure 100% participation. 

 

Closure: 

Tests will be collected. 



Homework: 

Have a nice weekend 
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Fragoso, Tina Pierce. “Recruiting Native American Students at Penn.” Expedition: Winter 2013. 

(Ms. Fragoso’s article lends credence to the reality that the direct ancestors to the Lenape exist 

today) 

 

Hoxie, Frederick, editor. Encyclopedia of North American Indians. Boston: Houghton-Mifflin 

Company, 1996. 

(This reference book provides an exhaustive overview of many topics as they relate to the Native 

American experience) 

 

Kee, Caroline. “Planting New Seeds: The Lenape Garden at Penn.” Expedition: Winter 2013. 

(The concept of creating a garden that adheres to Lenape agricultural customs provides cross 

curricular opportunities with regard to the environment as it relates to the Science curriculum) 

 

Smallwood, John. “Snyder fanning flames of racism.” Philadelphia Daily News: 26 March 2014. 

(Smallwood’s discussion of the use of the word “Redskin” is an opportunity to elicit a 

contemporary issue) 

 

Treur, Anton. Everything You Wanted to Know Indians, but Were Afraid to Ask. Minnesota: 

Borealis Books, 2012. 

(This book provides a more modern and less formal reference guide to the Native American 

experience) 

 

Content Standards 

 

The following are standards derived from the National Geography Standards Index created by 

the organization National Geographic (Framing Activity included in Parentheses): 

 

- Standard 1: How to use maps and spatial thinking to understand and communicate 

information (Diaspora Map Activity) 

- Standard 2: How to use mental maps to organize information about people, places, and 

environments (Lenape Garden Activity) 



- Standard 6: How culture and experience influence people’s perceptions of places and 

regions (William Penn Activity) 

- Standard 9: The characteristics, distribution, and migration of human populations 

(Timeline Activity) 

- Standard 17: How to apply geography to interpret the past (Letter Writing Activity) 

 

The following are standards created by the Pennsylvania Department of Education for 

Geography (Framing Activity included in Parentheses): 

 

- Standard 7.1.K.A.: Interpret a map of a known environment (Indigenous Peoples Activity 

Map) 

- Standard 7.1.K.B: Describe the location of places to gain an understanding of relative 

location (Diaspora Map Activity) 

- Standard 7.3.2: Identify the effect of local geography on the residents of the region (food, 

clothing, industry, trade, types of shelter, etc.) (Lenape Garden Activity) 

 
 
 
 
 
 
          -_ 


