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Overview:

Although this unit will focus on exploring the Great Migration period, it will expose
history students at West Philadelphia High School to relevant prerequisite topics such as
the Post Civil War/Reconstruction Era, the Industrial Revolution, and the impact of these
events on African-Americans prior to examining the Black Exodus from the South. The
purpose is for students to develop useful background information that will prepare them
to apply their skills as they complete various activities that are required to successfully
complete the unit. In addition to obtaining background information, students will have an
opportunity to look into their own past. Students can interview grandparents and other
family members who had first hand experience. Having a substantive background
information and an opportunity to do their own research will allow students to become
active, committed participants in this unit of study.

Rationale:

As a high school social studies teacher and department chair, I am required to teach on
the topics of the Industrial Revolution, the Slave Trade, the Emancipation Proclamation
and The Great Migration. In order to effectively expose my students to these historical
topics, it is crucial that they be presented in a manner that will lend itself to increased
knowledge of these areas. On May 21, 2015, | asked my students how many of them had
relatives who moved from the South to the North during the Migration time period and



eighty percent of them responded in the affirmative. This informal poll led to a
discussion, which became a teachable moment, where | was the recipient of the lesson.

Thus, students should be able to use prior knowledge as a foundation to make a
connection with how their ancestors were impacted by the Great Migration. Moreover,
while exposing them to relevant facts, students will acquire more skills, such as
communication, critical thinking, writing, problem solving and comprehension. As they
explore the topic, students will have the opportunity to make a real world connection of
how the Great Migration has impacted them compared to their fore fathers.

This curriculum unit will benefit students in the Philadelphia School District, as it will
give them the opportunity to relate history to their own cultural experiences. This newly
created unit will fit into the School District of Philadelphia’s curriculum, as it will
address the literacy components of the Keystone Standards. As mentioned above, the
Keystone standards include written language, problem solving or critical thinking and
communication skills. Moreover, as a teacher at a low performing school, it is critical
that students have many opportunities to enhance the above-mentioned skills.

This year, | have thirty students in my class. Fifty percent of the students have Individual
Education Plans (IEPs), meaning that they receive special education services. This
classroom demographic has been typical over the past four years or since my placement
at the school. Considering this, it is imperative that instruction is high interest and
differentiated. The addition of the “Real World Activity” and the increase in visual
integration of the Jacob Lawrence collection will satisfy and encompass differentiation.
Thus, my personal goal is that this unit will appeal to everyone in the class.

Historical Background:

The Great Migration is an important historical time period, which deserves continued
investigation. It had a huge impact on our country. It occurred from 1916 to 1970 and is
best described as a memorable time period when about five million rural and urban
southern African Americans migrated to northern cities of America. During this time
period, African Americans left the rural and urban South to escape the hardships of
impoverished and often dangerous lives. Agricultural opportunities decreased after World
War 1 and continued as our country approached the Great Depression era. The harsh Jim
Crow laws/stipulations placed many people in danger. Lynching or death by hanging was
increasing during this time period. It kept the Black people in a constant state of fear.
(Resistance, 2015) As a result, it was almost impossible for African Americans to gain a
political voice in the South. Last but not least, educational opportunities, which led to
professional opportunities, were slim in the South.



The Great Migration began in 1916 because many African Americans chose to move
north to escape harsh segregation in the South. In addition to the harsh treatment from the
“Jim Crow” segregation, the boll weevil began to destroy the cotton crop of the South.
Also, W.E.B. Dubois mentioned that there was a marked need for labor when European
immigrants were cut off from entering the United States, (Arneson, p. 46). This need for
labor was a result of World War 1. As many men left to fight in the Great War, there was
an increased need for labor to meet the demands of the industrial North. (Marks, p 36).
Such causes provide an explanation as to why the Great Migration began when it did.

An illustration by Jacob Lawrence of the Boll Weevil. This picture was taken at
The Museum of Modern Art in Manhattan New York.

During the spring of 2015, an art exhibit by Jacob Lawrence was displayed at the
Museum of Modern Art. There were over fifty paintings that illustrated the above-
mentioned causes of the Great Migration. The pictures provided a comprehensive
portrayal of the Great Migration highlighting the causes, which encompassed the
economic and social factors, the effects, the living conditions of blacks pre- and post-
migration (Jacobs, 2015).

The role of repression and limited opportunities played a major role in causing the Great
Migration as sharecropping placed many Blacks in a position of continuous indebtedness.
This was described as economic repression. In other words, there was hardly any profit or
way to make the economic ends meet. It was devastating because White farm owners
manipulated the labor movement to keep the Black workers in a continuous state of
poverty (Marks, p.46). History.com explained that, “Around 1916, when the great
migration began, a factory wage in the urban North was typically paid three times more
than what blacks could expect to make working the land in the rural South (2010).” Once
African Americans received this information about the economic opportunities, they were
willing and ready to take huge steps towards moving north, thus improving their lives.



Repression also came in the form of harsh punishments that continued after slavery to
keep Blacks from rebelling against the economic system. Lynching continued all through
the Jim Crow era. Many Blacks felt that there was no hope but to escape this horrible
punishment system (Harrison, p.25).

There were two migration periods. The first wave of migration occurred between 1916
and 1930. During that time, one and a half million blacks left the South for the North.
The percentages of black populations grew substantially. For example, New York (66
percent), Chicago (148 percent), Philadelphia (500 percent) and Detroit (611 percent).
(History.com, 2010). During the first migration period, many African American people
came from rural areas of the South — though more than a few also came from cities and
small towns, for reasons mentioned above. By 1930, the migration activity slowed down.
This can be attributed to the Great Depression. During this time, our country was in
economic distress.

The second wave or migration period began in 1940 and lasted until 1970. The difference
between the second migration and the first is that during the second migration blacks
came from more towns than just rural areas. The major difference is that about 4 million
blacks moved North, almost triple the number of the first migration. (History.com, 2010).
As | consider Roosevelt’s New Deal after WWII, | believe that it made it possible for
African Americans to continue to reap the benefits of living in the North. The New Deal
created job opportunities for many people so that the economy can experience an uptrend.

Before the Great Migration, most Blacks worked in agriculture. There were few African
Americans who occupied jobs in industry. After moving north, this changed as Afro-
Americans worked mainly in unskilled low paying jobs from 1910 to 1940. “Eight out of
ten Afro-Americans worked as unskilled laborers in foundries, in the building trades, in
meat packing companies, on the railroads, or as servants, porters, janitors, cooks, and
cleaners” (Crew, p.3)

After the Depression and the development of labor unions like the C1O, Afro-Americans
took advantage of the advances in the steel and meatpacking industries.

The Great Migration had a huge political impact on Afro-Americans as they were
disenfranchised in the South. Moving up North, gave them the right to vote and form
assemblies for better living and working conditions. The development of labor unions
opened a few political doors for the migrants. Activists such as W.E.B. DuBois, an
advocate for Black consciousness, encouraged migrants to fight and search for better
lives in the North. Blacks had more opportunities to contribute to society in the North
than in the South. This gave them more of a stake hold and encouraged them to commit
to advocating for themselves.



Marcus Garvey and his organization, the Universal Negro Improvement Association
(UNIA) played a large role in the political activism of Afro-Americans during the first
phase of the Great Migration. Although he encouraged African repatriation, he also
compelled many of his believers to redeem and revitalize themselves here in the United
States. Meaning, Garvey encouraged Black empowerment (Hahn, pg.479).

Elijah Anderson further addresses the impact of the Great Migration with regard to social
change for Blacks in Philadelphia, as it was one of the major migration destinations. In
his introduction The Philadelphia Negro, Anderson addresses segregation and the
changes in housing and the labor force. He stated that they were “buffeted by political,
economic and social change” (Dubois, p. xxxi). Many of the manual jobs have been
replaced with high technical jobs. Middle class Blacks have been moving out of the
ghettos. Considering push factors such as crime, economic and educational opportunities
were contributing factors.

In “The Black Exodus,” William Cohen states the following, “In times when blacks were
powerless to affect government decisions, the Great Migration brought the possibility that
they might be able to affect events after all by arguing that the migration was the outcome
of southern racial oppression” (p.79). Thus, this statement has a dual role as it provides a
powerful connection to the aforementioned repression that encouraged the Great
Migration and it will serve as a conclusion to this section of this unit of study. We can
question if the migration would have occurred if the post Civil War period in the South
provided job opportunities, fair wages, adequate housing, franchise rights, and adequate
working conditions. One could argue that the land of opportunity had its issues when
considering these conditions, however, Blacks had more access to them than what was
available in the Jim Crow South.

Objectives:

This unit is intended for high school students in my World History class. It can also be
used for students in the African American and United States History classes. During the
year, we have a credit recovery program. In this program, a teacher will need to teach all
the social studies courses as it is multi-graded based on the credits that the students need
for graduation. During the regular school day, each class period is fifty-minutes and there
are eight periods in each day. Many teachers have one two-period block class per day. If
that is the case, than a class could be 104 minutes each day during one semester.

The objectives of this unit are as follows:
e Students will describe the growth of population as it related to African

Americans, rural to urban migration, and growth of the cities with the Industrial
Revolution.



e Students will Describe how and why people migrate and analyze consequences of
the migration.

e Students will compare the life of African Americans who migrated to the North
with those that remained in the South.

e Students will analyze primary and secondary sources relating to this topic.

e Students will write an essay responding to a constructed response question.

e Students will practice using unit vocabulary words in a cloze activity.

Content Standards:

The History and Social Studies Standards for the School District are aligned with the PA
Common Core.

CC.8.5: Reading Informational Text: Students read, understand, and respond to
informational text — with emphasis on comprehension, making connections among ideas
and between texts with focus on textual evidence.

e (CC.8.59-10,A: Cite specific evidence to support analysis of primary and
secondary sources, attending to such features as the date and origin of the
information.

e (CC.8.59-10,C: Analyze in detail a series of events described in a text, determine
whether earlier events caused later ones or simply preceded them.

e (CC.8.59-10, D: Determine the meaning of words and phrases as they are used in
a text, including vocabulary describing political, social, or economic aspects of
history/social science.

e (CC.8.59-10,G Integrate quantitative or technical analysis (e.g., charts, research
data) with qualitative analysis in print or digital text.

e (CC.8.59-10, I Compare and contrast treatments of the same topic in several
primary and secondary sources.

Strategies:

I will use the following strategies in several activities with my students to encourage
learning during this unit.

Pre-teaching the organization of the text/unit organizers: Pointing out and getting
Students to discover the different parts of the text that can be used in learning: captions,
headings, etc. Also familiarizing the students with the layout of the text, glossary, etc.,
beforehand.

Oral sharing on a related topic: Students share their written or prepared responses with



the class so that other students can share their answers to the prompts with the class, but
have had times to prepare them.

K-W-L: know; want to know, learned, routine. A form of self-monitoring where
students are taught to list what they know already about a subject, what they want to
know, and later what they learned.

Graphic organizers: visual displays to organize information into things like trees,
Flowcharts, webs, etc. They help students to consolidate information into meaningful
whole and they are used to improve comprehension of stories, organization of writing,
and understanding of difficult concepts in word problems.

Cooperative learning: a range of team based learning approaches where students work
together to complete a task.

Individual conferencing: Listening to a student read, talking about a book, reading
every other paragraph, one-on-one during independent reading time. Time to bond with a
student gives them the opportunity to record informal assessments about a student’s
progress in reading.

Peer tutoring: Having students working in pairs with one student tutoring the other
student on a particular concept.

Classroom Activities:
This unit will be a two-week (ten day) unit with various activities such as the following;

Document based questions
Video clip

Web quest

Essay

Cornell Notes

Make a time line

Constructed Response Questions
Quiz

Unit test

Day One:
Time: fifty-two minutes

Objectives:



1. Students will be able to apply the meaning of the unit vocabulary words by
completing a cloze activity on the topic.
2. Students will analyze the main causes of the Great Migration.

Do Now: Students will describe the Great Migration in terms of what they know about
relatives who have moved from the South up North.

Direct Instruction: Teacher will provide an overview of the unit and expectations. Unit
Vocabulary words will be introduced. Teacher will model the vocabulary activity (cloze)
Teacher will show brief video clip on Reconstruction and The Great Migration (five
minutes in length).

Unit Vocabulary words: Great Migration, Jim Crow, urban, invention, lynching,
segregation, sharecropping, labor union, disenfranchise, push and pull factors.

Guided Practice: Teacher will model/demonstrate vocab activity and discuss a few facts
from the video clip.

Independent Practice: Students will complete vocabulary assignment and take notes
from video clip.

Exit Ticket: Students will select two major words from the unit and write two
application sentences or students can choose to summarize the video clip.

Homework: Complete any unfinished class work.

Day Two:

Time: fifty-two minutes

Objective: Students will use visual art to trace the main reasons for the Migration.

Do Now: Interpret one Art piece from Jacob Lawrence Collection (This will lead into
today’s lesson).



| Tha mmgramts arrived m great manbers.

Illustration by Jacob Lawrence. Picture taken at Museum of Modern Art in Manhattan,
New York.

Direct Instruction: Teacher will provide overview and expectations of today’s lesson.
Teacher will provide brief biographical sketch of Jacob Lawrence. Teacher will discuss
and show slide show of several of Jacob Lawrence’s pictures.

Guided Practice: Students will read brief primary source document with questions
about Jacob Lawrence and his artwork. Teacher will assist with a sample question.

Independent Practice: Students will complete questions and interpret 3-5 pictures.
(Pictures will be put on display in the classroom).

Exit Ticket: Using Jacob Lawrence’s artwork, list 3 main reasons why Afro-Americans
migrated up North.

Homework: Complete unfinished classwork.

Day 3:

Objective: Students will continue to trace the reasons for the Great Migration by creating
a list based on Jacob Lawrence’s Artwork and Students will interview a family member

about his or her experience during the Great Migration period.

Do Now: Describe/identify the picture from Jacob Lawrence’s collection that best
illustrates the cause of the Great Migration. (Teacher will display two pictures)

Direct Instruction: Teacher will allow a brief review of Do Now. Teacher will provide
overview and expectations of developing interview questions.



Guided Practice: As a result of the Do Now activity, a brief discussion will ensue
amongst students and teacher. Teacher will check for understanding of developing useful
interview questions by asking questions and providing one example.

Discussion Questions
1. Why did African Americans leave the South for the North and West between
1916 and 1940?
2. Who were Labor Recruiters? What problems did they face as they tried to do
their job?
3. Why did whites in the South not want Blacks to leave?
4. What happened to American cities during the Great Migration?

Independent Practice: Students will develop interview questions that they would ask a
family member or neighbor about the Great Migration.

Homework: Interview a family member with questions created in class. Be prepared to
make a report during the next class.

Day 4:

Objective(s): Students will work in pairs to discuss and gather data from the interview
questions. Pairs will seek similarities and differences.

Do Now: Pair off into groups.
Direct Instruction: Teacher will provide instructions for group work and gathering data.

Guided Practice: Teacher will visit each group providing assistance, as needed ensuring
that all students understand the assignment.

Independent Practice: Groups will share interview data with each other. Each group
will share data orally with the class.

Exit Ticket: List one common fact about the interview information.

Homework: Write a brief reaction statement about today’s interview assignment.
Day 5:

Objective(s):

1. Students will complete quiz on causes of the Great Migration
2. Students will Identify and explain the effects of the Great Migration



Do Now: Students will complete a brief five-question quiz.

Direct Instruction: Teacher will provide an overview of today’s assignment. Students
will be introduced to one of Lawrence’s pictures (depicting a voting scene). Then
students will listen to brief video clip about The Great Migration portraying a musical
clip from Louis Armstrong or Billie Holiday.

Guided Practice: Teacher and students will begin to discuss the similarities and
differences of the above picture and musical clips.

Independent Practice: Students will complete teacher-made questions regarding the
effects of the Great Migration.

Exit Ticket: List two effects of the Great Migration that you learned today.
Homework: Correct Quiz and complete any unfinished class work.
Day 6-8

Objective: Students will complete web quest on Great Migration in order to analyze text
structures. http://www.kn.att.com/wired/fil/pages/webthegreaem.html

http://teacherweb.com/NY/NYIT/NicholsonMigration/wgrl.aspx (web quest)

Do Now: Each student will follow laptop procedures in order to receive school laptop
from the cart.

Direct Instruction: Teacher will explain the assignment’s expectations and grading
rubric for this web quest. Students will earn a class grade, participation grade and project
grade for completing this lesson. Students will choose one of the above web quests.
Students must complete the web quest in three class periods. Each student will be
required to submit web quest electronically.

Guided practice: Teacher and students will briefly view both web quests so that students
can make their choice of a web quest to complete.

Independent Practice: Students will use laptop and internet to address each question
about the web quest. Teacher will circulate around the room checking for understanding
and re teaching as needed.

Exit Ticket: List three facts you learned today.


http://www.kn.att.com/wired/fil/pages/webthegreaem.html
http://teacherweb.com/NY/NYIT/NicholsonMigration/wqr1.aspx

Homework: Begin a Unit Portfolio with completed student work samples on day 6 and
7, which will become a study guide for unit test. Day 8 homework: Constructive
Response. Students will write a brief essay responding to a question on this topic.

Day 9:

Objective: Students will complete the unit’s portfolio in order to prepare for the unit’s
assessment.

Direct Instruction: Teacher will provide a detailed explanation of all the expected
deliverables pertaining to the portfolio contents. A simple rubric will follow with a
description of the grading requirements. Students may work in pairs.

Guided Practice: After collecting homework, teacher and students will ask and answer
needed questions pertaining to the assignment. Teacher will meet with each pair to check
for understanding.

Independent Practice: Student groups will complete the assignment.

Exit Ticket: Each group will choose and briefly summarize one aspect of their portfolio
orally.

Homework: Complete written study guide to prepare for unit test.
Day 10:

Objective:  Student will complete unit test in order to evaluate the treatment of the
topic, The Great Migration.

Do Now: Turn in all portfolios and study guide.

Direct Instruction: Teacher will provide test instructions and expected outcomes for the
test.

Guided Practice: Teacher and students will review one to two examples of the test
questions.

Independent Practice: Students will complete test.

Exit ticket: Students will answer the following question. “In your opinion, what was the
most interesting fact you learned in this unit?
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Great Migration. (2010). Retrieved April 24, 2015, from
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This article provides useful data about the causes and/or social economic factors that led
to the Great Migration.
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“Toward a Socio-Historical and Demographic Portrait of Twentieth Century African-
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prior to migrating and post migration.
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Essays/Temporary-Farewell/World-War-1-And-Great-Migration/ (March 24, 2015)

This is an article that discusses the impact of World War 1 on the Great Migration. It
provides useful information about how the workforce decreased as a result of many men
going off to fight in the war. This led to a shortage in the labor force, which catapulted
the need for more workers. As a result, this allowed many Black males the ability to work
in the large cities.

Tolnay, S. (2003). The African American "Great Migration" and Beyond. Annual Review
Of Sociology, 29, 209-232.

This is one of several articles that Tolnay has written on the topic of the Great migration.
Here, he provides a brief overview about the causes and the effects of the Great
Migration.

Zieger, R. (2014). 3 Great war, Great Migration. In For Jobs and Freedom. University
Press of Kentucky.

This journal article discussed World War 1 as it relates to the Great Migration. We
discover that the World War 1 had a huge impact on the Great Migration as it made way
for many Black males to take on labor jobs that were once held by Caucasian males.
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Arnesen, Eric. Black Protest and the Great Migration: A Brief History with Documents.
Boston: Bedford/St. Martin’s, 2003.

This source is a collection of articles from several newspapers, articles and books. The
authors come from a diverse group of Black and White backgrounds. They explore the
Migration and focus of the economic, social and political conditions of the Jim Crow
South.

Grossman, James. The Land of Hope: Chicago, Black Southerners, and the Great
Migration. Chicago: The University of Chicago Press, 19809.

In this article, the author James Grossman explores the citizenship of the African-
American prior to migration. It explains how the Blacks knew what their roles should be
in society. This knowledge compelled many to migrate to the north for a better life.
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Lawrence, Jacob. The Great Migration: One Way Ticket. New York: Museum of Modern
Art, 2015.

This is a collection of paintings by Jacob Lawrence that portrays all aspects of the Great
Migration Period. This collection is resourceful as it is appealing to many individuals
who may be new to the topic of the Great Migration as well as those who have a
considerable amount of background information. Also, this collection can enhance the
comprehension of the student with special needs as it provides a remarkable visual
depiction of the Great Migration.

Resistance. (n.d.). Retrieved June 24, 2015, from
http://www.greatblacksinwax.org/Exhibits/lynching.htm

This website has an article about the devastation of lynchings during the Jim Crow South.
The article is the property of the Great Blacks in Wax Museum in Baltimore, Maryland.

Wilkerson, 1. (2010). The warmth of other suns: The epic story of America's great
migration. New York, NY: Random House.

Isabel Wilkerson tells an epic story about the Great Migration through the vision of three
characters as they ventured north to find a better life of opportunity. This book portrays
the lives of three people and their families. It tells why they left the South and the issues
and opportunities they faced once they migrated to the north.

Glossary of Teaching Strategies.www.cehd.umn.edu/nceo-lep-iep-ascdglossary.
University of Minnesota.

This list of teaching strategies and activities was developed out of a focused
comprehensive research. The research explains the value of each strategy in improving
student achievement. The list represents strategies and activities that teachers report that
they use.

History, Art & Archives, U.S. House of Representatives, Office of the Historian, Black
Americans in Congress, 1870-2007. Washington, D.C.: U.S. Government Printing
Office, 2008. “World War | And The Great Migration,”
http://history.house.gov/Exhibitions-and-Publications/BAIC/Historical-
Essays/Temporary-Farewell/World-War-1-And-Great-Migration/ (May 25, 2015)

The article discusses the relationship between World War 1 and the Great Migration. It
shows that the Great War had an impact on the Great Migration.


http://www.greatblacksinwax.org/Exhibits/lynching.htm
http://history.house.gov/Exhibitions-and-Publications/BAIC/Historical-Essays/Temporary-Farewell/World-War-I-And-Great-Migration/
http://history.house.gov/Exhibitions-and-Publications/BAIC/Historical-Essays/Temporary-Farewell/World-War-I-And-Great-Migration/

Appendix

1. The following is the web address for the DBQ questions:
http://www.albanypinebush.org/pdf/Lesson-DBQ-RappRoad-
TheGreatMigration.pdf

2. Great Migration Quiz: Multiple Choice
3. Great Migration Quiz: Written
4. The following are the web addresses for the we quests:

http://www.kn.att.com/wired/fil/pages/webthegreaem.html
http://teacherweb.com/NY/NY I T/NicholsonMigration/wgrl.aspx

5. Unit Test:


http://www.albanypinebush.org/pdf/Lesson-DBQ-RappRoad-TheGreatMigration.pdf
http://www.albanypinebush.org/pdf/Lesson-DBQ-RappRoad-TheGreatMigration.pdf
http://www.kn.att.com/wired/fil/pages/webthegreaem.html
http://teacherweb.com/NY/NYIT/NicholsonMigration/wqr1.aspx

Appendix A

GREAT MIGRATION QUIZ

Directions: Circle the best answer.
1. Which of these terms means “A movement of peoples from one region to another
within the same country”?

A. Emigration C. Internal migration
B. Immigration D. Migration

2. In which year were most of the letters we read from migration written?

A. 1900 C. 1920
B. 1917 D. 1929

3. Which of the following was a major push factor motivating African Americans to
leave the South?

A. Equal treatment C. Voting rights
B. Job openings D. Discrimination & racism

4. Which of the following statements about population growth in Cook County between
1900 and 1920 is true?

A. African American population decreased

B. African American population grew at the same rate as white population
C. African American population grew at a faster rate than white population
D. White population grew at a faster rate than African American population

5. Which of the following was NOT a factor that enabled blacks to migrate North?

A. Low Wages C. Railroad lines
B. Newspapers D. The Great War

6. What happened in Chicago in 1919 as a result of the rapid arrival of tens of thousands
of African American migrants?

A. Economic depression C. Religious revivals
B. Race rioting D. White flight



7. Which major railroad line led from Louisiana and Mississippi directly to Chicago?

A. Baltimore & Ohio RR C. Texas & Pacific RR
B. Illinois Central RR D. Union Pacific RR



Appendix B
Name: Date:

Great Migration Quiz

1.What is a migration? How is it different from immigration?

2.What was the Great Migration? When did it happen?

3.What were 2 important push factors in the Great Migration?
Where were they pushing migrants from and why?

4. What were 2 important pull factors in the Great Migration? Where were they pulling
migrants to, and why?

5.Pick two of the following and describe how they affected the Great Migration:

*The railroads
*World War |
*African American newspapers

6. Imagine that you were an African American migrant. Describe one thing that might
have surprised you when you arrived at your destination.



Appendix C
The Great Migration Test

Name: Date:

1. African Americans left the South for the North and West between 1910 and
1940 because

2. Labor Recruiters were

The problems they faced as they tried to do their job were

3. Whites in the South not want Blacks to leave because

4. During the Great Migration, American cities

5. Which word is defined as - a situation in which the rights of a person or a group
of people are ignored?
6. Which word is defined as - the crime of trying or threatening to hurt someone
physically?

7. Which word is defined as - a person who has the job to
find suitable people and get them to join a company, an organization, the armed forces,
etc.?

8. was an African - American artist born during

the Great Migration, who painted a series of paintings telling the story of African -
American migration from the South

9. Which word is defined as - the practice of keeping people of different races
separated?

10. Which word is defined as - a situation in which many people leave a place at the
same time?

11. was the time period from roughly 1910 —
1940 where African Americans left the rural south in great numbers looking for
jobs in the big cities of the North and West.

12. Which word is defined as - not willing to allow some people to have equality,
freedom, or other social rights?

13. are the rights that every person should have
regardless of his or her sex, race, or religion.

14. Places that are not highly populated and are referred to as "the country" are
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